
Chatting and ChartingChatting and Charting

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

BRIDGING CONVERSATION >
IDENTIFYING SIGNIFICANT ELEMENTS: 
The ability to synthesize information from text
to prepare for a writing task.

CHATTING AND CHARTING
1. Re-read the writing task. Review
the texts we read and determine
what details you can use to
effectively answer the task. List
specific evidence from your class
notes.

(Example task) How did the style
and the content of the writing about
Holocaust experiences
communicate a compelling message
about the realities of that period in
history? 

2. Organize your evidence into a
chart so it can be displayed and
shared with the class. Be prepared
to explain your thinking and how
your team would answer the task
question.

All team members
contribute to the chart.
The chart is organized
so that the information
can be easily
understood.
Team members'
explanations are clear
and address all
aspects of the task.
Team members
provide and organize
the evidence they will
use to answer the task.

Read the writing task aloud to the class. Note that the writing task you
assign will depend on your specific class assignment. Explain to students
that they will be working in groups of three to review the task and prepare
for their writing assignment. 

Model how to review one of the class texts you have already read and
determine what details you can use to effectively answer the task. List
specific evidence from your class notes. Then, model how to organize your
evidence into a chart. Show a few examples of charts* to students.

Divide the class into teams of three. 

Provide each team chart paper so they can organize and display their
evidence and their conclusions.

After students are finished, ask students to display their charts around the
room. Ask students to take their writer's notebook or the attached handout
and participate in a gallery walk. As they walk around the room and review
their peers' work, students should collect evidence, information, and
insights. This information should be recored in their notebook or on the
handout.

Finish the lesson by asking teams to explain their thinking (and perhaps
their chosen organization pattern) to their peers. Remind students that they
will be able to use the notes on the text selections and in their writer's
notebooks, as well as notes on the posted charts as sources of evidence
when they begin planning their essays.

*For examples of sample charts, view the website listed under Teacher
Resources.

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.7 :  Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
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Additional Attachments:

 Chatting and Charting.docx

 Sample Charts

by Donn A. Kirkwood (SREB)
Adapted from "Chatting and Charting" by Rebecca Woosley
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Name:	

Date:	

Chatting	and	Charting	

Group	#	 Evidence/Information/Insights	



Collaborative Discussions (Pair Role-Play & Reflection)Collaborative Discussions (Pair Role-Play & Reflection)

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

SPEAKING AND ACTIVE LISTENING >
INDIVIDUAL PRESENTATIONS:  Ability to
think critically and collaboratively in a group
about concepts and ideas of a text through a
structured seminar.

COLLABORATIVE DISCUSSIONS
(PAIR ROLE-PLAY &
REFLECTION)
(A) Role-play a pair conversation by
(1) asking questions and taking
notes on the reflector?s responses,
(2) answering focus questions in a
clear manner.
(B) Write a paragraph reflection
about your current speaking and
listening abilities and try to (1)
describe one strength and (2)
describe one area for improvement.

Follow up questions
and notes from the pair
conversation are
written down.
Paragraph reflection
about speaking and
listening skills includes
one strength and one
area for improvement.

**Student work should be
stored in student
notebook/portfolio. This
task should be repeated at
least 2-3 times throughout
the year.

WARM UP:
1. Ask students to turn and talk with another student: What do strong
listening and speaking skills look like? What do they NOT look like? (If
students are having a hard time, ask them to think of someone they
consider to be a ?strong? or ?weak? listener and explain why).

2. Call on student pairs for responses. Take notes and make two t-charts
(Strong Listening Skills/Weak Listening Skills AND Strong Speaking
Skills/Weak Speaking Skills) using a projector, chart paper, or white/chalk
board.

3. Ask a student to read aloud the skill definition/objective for the day (it
should be written on the board). Explain that this activity helps students to
recognize what is involved in speaking and listening and to start to assess
their own abilities.

MODELING:

1. Ask two students to perform the sample script to model a paired
discussion. (SEE ATTACHMENTS)

2. Ask the class to take notes while they listen to the sample (2 Strengths/ 2
Weaknesses/2 Questions).

3. Ask students to turn and talk with another student. Pairs should share
their notes.

4. Come together as a whole class. What type of notes did you record?
What follow up questions did the Introspector ask? What type of body
language was used by the Reflector and the Introspector? How does what
you saw relate back to our t-charts?

5. Read aloud the sample reflection. Explain that this is a routine students
will practice throughout the year.

6. Ask students reread the sample reflection in pairs and underline one
strength and one area for improvement in the paragraph.

7. Share out as a whole class. Why is it important to identify strengths and
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areas for improvement about our own speaking and listening skills?

STUDENT PRACTICE:

1. Give students the handout and assign partners.(SEE ATTACHMENT)

2. Ask students to follow the same Pair Discussion Routine in their pairs.

3. Come together as a whole class. What went well during this activity?
What was challenging?

4. Students complete reflections independently.

CLOSING:

1. Ask students to share either a strength or area for improvement from
their reflection with a partner.

2. Share out with the entire class. Teacher records responses on the board.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

CCR.SL.6 :  Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or
appropriate.

Additional Attachments:

 minitask.collaborativediscussion.doc

 Collaborative Discussion - Instructional Plan.doc

 Collaborative Discussion - Student Handout.doc

by Donn A. Kirkwood (SREB)
Adapted from "Collaborative Discussions (Pair Role-Play & Reflection)"
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https://coretools.ldc.org/#/minitasks/97d82877-a5bb-2c5f-9d47-79952bbf8794


Name: ________________    Date:______ 

Paired Discussions for Collaborative Discussion 

Roles: 
Reflector—shares thoughts aloud 

Introspector—listens and paraphrases what is said, asks clarifying questions. 

Key Questions: 
 What is your biggest challenge in school these days?

 What could help you overcome this challenge?

 How will you know that you have accomplished your goal?

Routine: 
1. Decide who is going to assume what role first.

My role: (Circle One)  Reflector  OR  Introspector 

2. Introspector (listener/questioner)—ask partner the focus questions one at a time;
listen to your partner’s answer, ask follow up questions as need be to get a clear 
understanding of the response.  Take notes to capture the details.  

Notes: 

Possible Follow Up Questions: 

a. 

b. 

3. Reflector (talker)—tell partner what you think your answer is to the question, allow
yourself time to talk until you feel you are comfortable with your answer and that you
are making sense.  Read your partner’s notes at end to see if the information has
been captured thoroughly.

Did you partner capture your ideas thoroughly? Why or why not? 

4. Switch roles and repeat process.



 

 

 
5. Take time and write a short reflection about your individual strengths in speaking and 
listening based on this practice.  Give specific examples and note what you might work 
on improving going forward. 
 
Reflection: 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



Final Word Literature CircleFinal Word Literature Circle

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

PREPARING FOR WRITING:  Ability to begin
linking reading results to writing task.

FINAL WORD LITERATURE
CIRCLE
Having read the texts related to the
task, choose one excerpt that you
think is important for answer the
essay question and create a text-
based question to fuel discussion in
a literature circle.  Follow the Final
Word Protocol to guide your
literature circle in discussing each of
the excerpts that members of your
literature circle brought to class.
 Record where the excerpts can be
found, what the text-based question
is on the worksheet entitled “Our
Excerpts and Text-Based
Questions” and take notes from the
discussion on a sheet of loose-leaf
paper.

Meets expectations if:

(Note: the following comes
from a more in-depth
rubric attached to mini-
task entry)

students demonstrate
ability to generate
questions from the text
that have more than
one answer.

questions demonstrate
basic level of analysis.

questions require
reader to make
inferences from the
text.

During discussion
students:

demonstrate ability
to identify literary
elements used in a
text.

demonstrate ability
to interpret and
analyze literary
elements for
comprehension and
meaning.

use analysis and
interpretation of

Have students fill in the section of the “Our Excerpts and Text-Based
Questions” pertaining to their excerpt before class.

Read through the Last Word Protocol with students before starting the
activity.

Place students in groups of four and require them to choose from the
roles on the “Final Group Roles” sheet.   

Allow students to switch roles during the protocol.

Review how to take good notes before the protocol, then collect and
grade students’ notes for accountability.

Remind students that during the discussion they should take their time,
agree/disagree with people, say their opinions, make connections to real
life, to other parts of the book, etc.

Keep track of time so that students who present at the end of the period
get the group’s feedback on their excerpt and question.

Remind students that it’s their responsibility to make the protocol
interesting.  The more they put into it, the more interesting it will be. 
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literary elements to
develop a better
understanding or
interpretation of the
whole text.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

CCR.R.10 :  Read and comprehend complex literary and informational texts independently and proficiently.

Additional Attachments:

 Final Word Protocol Instructions for Teachers

 Final Word Protocol (for students)

 Final Word Group Roles

 Excerpt Sheet template

 Model Excerpt Sheet

 Rubric for Lit Circles

by Donn A. Kirkwood (SREB)
Adapted from "Final Word Literature Circle" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/001/168/original/M1_Final_Word_Protocol_Instructions_for_Teacher20140223-2-1icn1gk.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559896161&Signature=v4PHhouVhBlrMltuj823I06D9JQ%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/001/169/original/M1_Final_Word_Protocol20140223-2-107g18c.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559896161&Signature=dsdNDkmr8EWQAT6lQgcmk0cG4uI%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
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https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/001/171/original/M1_Excerpt_Sheet_template20140223-2-18hnjae.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559896161&Signature=ociu6P8ajgf42ha9iG5sP3wpnzA%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/001/172/original/M1_Model_Excerpt_Sheet20140223-2-ij9zra.doc?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559896161&Signature=b51SRs1QVB9GU6So3gZUIbK01%2Bc%3D&response-content-type=application%2Fmsword
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/001/173/original/M1_Rubric_for_Lit_Circles20140223-2-mg97a5.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559896161&Signature=7VNDHOp6igRrtamFTVjC5OdgrZc%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://coretools.ldc.org/#/minitasks/7bf8fa36-ebb0-40d9-ac81-a8282d6358fc


FINAL WORD PROTOCOL for Literature Circles 

 In literature circles, students get to talk about the sections of the book that are important to them.
 Each literature circle will start with a Final Word Protocol to structure these discussions.
 During the discussion, each group member is responsible for taking notes on different topics.
 These notes are placed in the GROUP FOLDER and assessed by the teacher with feedback.

FINAL WORD INSTRUCTIONS: 

 To engage in the protocol, each group member must come to class already prepared with:
o An excerpt from the reading due that day: a page, a long paragraph or a character conversation.
o A Text-Based Discussion Question based on that excerpt for your group to discuss.

 Before the group begins, each student should write the page number of their excerpt and their text-
based question, all on one piece of paper.  Attach it to Group’s Notes and put in Group Folder.

PROTOCOL STEPS:   10 minutes for each excerpt – 40 minutes total 

PART 1:  (4 minutes) 

1. First group member says the page number their excerpt is on and all group members turn to that page.

2. First group member reads the excerpt, explains why they chose it and why it is important to the book.

3. Then first group member reads their text-based discussion question to the group.

PART 2:  (1 minute for each group member) 

4. Each group member has 1 minute to respond to the excerpt, giving their own opinions and ideas.

5. Each group members should try to answer the first person’s text-based discussion question.

PART 3: (2 minutes) 

6. First Person gets two minutes to respond to everyone’s ideas and answer their original question.

REPEAT STEPS 1-5, UNTIL EACH GROUP MEMBER SHARES THEIR CHOSEN EXCERPT. 

EXPECTATIONS FOR THE DISCUSSION:  
 Follow the protocol.  Stay on task.
 You will be given 40 minutes exactly.  You must finish everything in 40 minutes.
 This is not a race - DO NOT FINISH STEPS EARLY.  Challenge your group to analyze further.
 Respect each other.  Don’t interrupt unless you are the Team Captain and someone is off task.
 Take clear and neat notes.  Your group members will need them.
 Take detailed, quality notes.  You will need them for your final discussion and final paper.



Give One, Get OneGive One, Get One

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

BRIDGING CONVERSATION >
IDENTIFYING SIGNIFICANT ELEMENTS: 
Ability to activate and build relevant schema
around a topic of study.

GIVE ONE, GET ONE
Using the Give One, Get One
handout, share evidence
(that you have collected
while reading) with your peers in
order to expand understanding and
prepare for future writing on a
specific topic. 

or

Using the Give One,
Get One handout, share background
knowledge you have about a
topic with your peers in order to
expand understanding and prepare
for future reading on a
specific topic. 

Students complete the
Give One, Get One
graphic organizer with 3
pieces of information and
add at least two additional
pieces of information from
a classmate.

This activity is appropriate after students have read a text with a particular
purpose in mind.  It could also be used to collect background information on
a particular topic.

1. Explain the expectations/purpose for the activity: you can build your
knowledge around a topic by discussing it with others and building on
each other's knowledge.

2. Have students fold a piece of paper lengthwise to form two columns and
write "Give One" (What I Know) at the top of the left column and "Get
One" (Something New) at the top of the right column.

3. Explain that the Give One column is a list of information that they already
know or have found while reading. The Get One column is information
that is something new pointed out by a classmate.

4. Ask students to individually brainstorm a list Give One column all the
information they have found in the text.  If you are using this to build
background information, you can have them write everything they know
about a particular topic.

5. Next, have students take their graphic organizer and move around the
classroom to share information one-on-one with a classmate.
Instruct students to take turns with a classmate where one person
shares pieces of information from their Give One column while the other
student listens. Remind students that when they are listening, they
should write any new information they hear in their Get One column.
This may need to be modeled by a pair of students before the students
do it.

6. Once everyone has had opportunity to Give and Get information from at
least two classmates, have the whole class discuss the information
listed.

7. Remind students to add new information they hear during the class
discussion to their Get One column. You can model this activity by
generating your own Give One list and display it during the class
discussion and then add something new to your own Get One column as
students are sharing information.

8. Encourage students to ask clarifying questions and in upcoming days to
read more about the new information they hear as a follow-up.
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9. Debrief.  Ask students to reflect on how this activity helped them. Did
any questions surface about information you were sharing? Did you
have any disagreements about information/how did you resolve them?
What was something that surprised you? Did you find this activity
helpful/would you use it again?

Reference: Schoenbach, R., Greenleaf, C., & Murphy, L. (2012). Reading
for Understanding: How Reading Apprenticeship Improves Disciplinary
Learning in Secondary and College Classrooms. The Jossey-Bass
Education Series. Jossey-Bass Inc, Publishers, 350 Sansome St., San
Francisco, CA 94104-1342.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

CCR.SL.6 :  Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or
appropriate.

Additional Attachments:

 Give One Take One template

by Donn A. Kirkwood (SREB)
Adapted from "Give One, Get One" by Linda L. Crocker
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Instructions for 
Give-One-Get-One  

1. Jot down 3 ideas.

2. Get up and find someone from another table.

3. GIVE ONE idea from your list to your partner.
GET ONE idea for your list from your partner.

4. Move to a new partner and repeat the process.

5. If your list and your partner’s lists are identical,
you must brainstorm together an idea that can be
added to both of your lists.

NOTE: Exchange no more than one idea with any 
given partner. 



Give-One-Get-One Worksheet 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 
 



Hot Table DebateHot Table Debate

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

PREPARING FOR WRITING:  Ability to begin
linking reading results to writing task.

HOT TABLE DEBATE
You have been given point of view
to argue.  Now, identify the claims
and reasons you would use to
support your position.  Be prepared
to explain, clarify and justify your
point of view in a 3-round hot table
debate.  

ALWAYS:

Identify strong claims,
reasons to support a
particular viewpoint.

Distinguish and
present strong relevant
evidence to support
the claims, with good
reasoning.

Identify counterclaims
and strong evidence to
support them.

Actively participate in
the debate, including
asking thought-
provoking questions,
challenging positions
of others while
justifying/clarifying own
point of view.

SOMETIMES:

Identify claims and
reasons to support a
viewpoint.

Present evidence to
support claims that
with an explanation of
the evidence.

Identify counterclaims

Note: In order to be successful, students need to have some familiarity
with identifying claims and evidence in text.  They should also be familiar
with forming rebuttals and closing arguments. 

Set up 

Based on the close reading texts, the teacher will assign two opposing
points of view.  Groups will be given either the pro or con side to argue.

Instructional Practice

MODELING

1. The teacher will choose 3-5 to students to help model the process.

2. The students will be divided into a pro and con group to argue sides of a
commonplace topic ie. Is homework necessary and/or helpful? or
Should students be allowed to have cell phones in school?

3. The teacher will oversee a short debate cycle (3 minutes per side)
during which each side will have: a) 1 minute for a speaker to present
their team's side of the argument, b) 1 minute to confer with their team
on how to counter the other side’s argument, and c) one minute for
a second speaker to give a closing argument.

4. The teacher leads a quick discussion (2 minutes) with students about
effective things that participants did during the hot table debate (this is to
draw out the things that were modeled).

Here are some suggested guidelines:

Speak to your peers, not just teacher.
Take turns being the speaker in the conversation.
Avoid interrupting and talking over others.
Listen carefully to the speaker so that you can respond to their ideas.
Link your comments to other peoples'.
Feel free to disagree, but show respect for others' ideas.
When you state an opinion, back it up with evidence.
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Participate in the
debate, including
asking questions and
responding to the
positions of others
while explaining own
point of view.

NEVER:

Identify claims to
support a viewpoint.

Present evidence to
support point of view,
with a partial or
generation
explanation.

Participate in the
debate by responding
to the positions of
others, particularly
when prompted.

PREPERATION

1. Students are divided into groups of three. Each group is assigned one
side of the argument.

2. Groups are given fifteen minutes to a) identify the claims they will make
and b) evidence they will use to support their side of the argument.
 Additionally, groups may also consider weaknesses of their argument
and anticipate how the other team may try to attack their claim and
evidence in order to be prepared to respond.

PRACTICE 

1. Groups are then paired into pro and con teams.  They sit at tables facing
the opposing team.  

2. Students decide which person will be Speaker 1 (present claim and
evidence), Speaker 2 (address counterarguments and rebuttals), and
Speaker 3 (makes closing argument).  For the initial round, Speaker 1 from
each side will be given 1 minute to present the team’s claim (or
perspective) and outline supporting evidence.  During this time, team
members should take notes on the arguments being made by the opposing
side.  This step will require active listening of all team members.

3.  After each speaking round, all teams will have 3 minutes to confer
together to prepare counterarguments for the points being raised.  They
may want to go back to the text and/or their notes to find additional
information to support their ideas.

4.  During the second round, Speaker 2 will address the opposing team’s
arguments and make any additional arguments that can be supported by
evidence from the text.

5.  For the third round, teams will confer to develop a closing argument that
restates their position and summarizes their main points. Speaker 3 will be
given 1 minute to present the team's closing argument. 

REFLECTION

Teacher will lead a discussion/debrief on the process and the challenges
and benefits students encountered.

As a group, discuss the following questions:

What was the viewpoint of each side?  Were the views of your side easy
or hard to argue? Explain why.

What claims presented were the hardest to argue against? Explain why
you think this was the case.

LDC Mini-task
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Did the debate add to or change your thinking about the topic?  If so,
how?

What claims, reasons, and evidence are you likely to use in your written
response to the topic? Is there anything else you need for your written
response? Where could you find this?

What was easy/challenging about the Hot Table Debate? How helpful
was it in identifying and clarifying claims and counterclaims, supporting
evidence and reasoning?

Is there anything that you would change to improve the debate process?

Standards:

CCR.R.1 :  Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when
writing or speaking to support conclusions drawn from the text.

CCR.R.8 :  Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and
sufficiency of the evidence.

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.3 :  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

CCR.SL.6 :  Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or
appropriate.

by Donn A. Kirkwood (SREB)
Adapted from "Hot Table Debate" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs
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Philosophical ChairsPhilosophical Chairs

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

SPEAKING AND ACTIVE LISTENING >
DEBATE:  Ability to engage through both
speaking and listening to the presentation of
competing ideas.

PHILOSOPHICAL CHAIRS
Pick a side concerning a
controversial issue and support this
with evidence from common
readings. Also, to listen to the
arguments of others and be willing
to change sides based on evidence.

Meets Expectations if
Student:

is able to choose a
side and support with
evidence.
listens to the
arguments of others
and is willing to
consider changing
mind.
is respectful to the
opinions of others.

Reading Like a Historian is a program developed by Stanford University.
For more information, a visit to their website is strongly encouraged.

Attached is a sample lesson that is ready to go concerning Vietnam. It is
part of a larger unit on the Vietnam war and these materials are also
attached. Other lessons in LDC present these lessons under the Teaching
Channel or Reading Like a Historian label. This lesson, however, follows a
pattern that can be replicated:  

1. After selecting a controversial issue for study, the teacher may collect a
series of primary and secondary documents students to read and
compare.

2. Like in the lesson on the Vietnam, an appropriate transitioning activity
would be for students to take a stand (this means actually standing in a
part of the room with other students who hold the same view) and
defend their views based on evidence. Other students who have
different views will stand in other parts of the room. The video attached
will help you see how this works.

3. This activity is appropriate when students already have gained an
understanding of the topic being discussed. Works as a good activity
between the reading and writing process.

There are a number of videos and links that will assist you in constructing a
similar lesson. Also, it is expected that students are familiar with the
question of source reliability. Attached video can help working with students
concerning reliability.

Example:

Project the slide with the question:
Today’s Question: Why did people oppose the Vietnam War? Was it
MAINLY for social, political or economic reasons? This is near the
end of the PowerPoint attached.

Define terms-in this example what is meant by political, social and
economic reasons. Do this by going through a documents and model for
them.
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Project document on the overhead.
Read through the text highlighting sections.
Have students identify political, social or economic and support
answers.

Give students time to examine question and reexamine documents
(these were documents used throughout the Vietnam Unit).

Project question.
Give students time to skim and note on documents.

Ask students to take and stand.
Let students know they will stand in area of the room based on what
they believe.
Identify these area and ask students to move with their documents.
Note that they can move based on discussion and points made by
others.
Explain they are expected to defend where they are standing based
evidence from the documents.

Lead discussion.
Ask students to explain why they are standing where they are
standing.
Ask questions to deepen understanding.
Allow students to move and question their motives.

Ticket out the door.
Give students a 3x5 card or a slip of paper.
Ask them to answer the question and three pieces of evidence that
best support their claim.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.3 :  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

CCR.R.3 :  Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

CCR.R.7 :  Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

Additional Attachments:

 Vietnam Slide Presentation

 Anti Vietnam War Movement Lesson Plan

 Gulf of Tonkin Resolution Lesson Plan
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 Vietnam Stats Worksheet

 Reading Like a Historian: Philosophical Chairs

by Donn A. Kirkwood (SREB)
Adapted from "Reading Like a Historian: Philosophical Chairs" by Teaching Channel
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Socratic SeminarSocratic Seminar

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

PREPARING FOR WRITING:  Ability to begin
linking reading results to writing task.

SOCRATIC SEMINAR
Participate in a discussion to explore
how you and your classmates
interpret the meaning of a text.

Students will be able to:

Read and annotate a
text
Participate in a
classroom discussion
Provide text-based
reasoning and
inferences

Procedure

Preparing for the Seminar

Prerequisite Skills

If this is the first time your class has participated in a Socratic seminar, you
may need to introduce and model a few prerequisite skills. Students should
understand a) the difference between a closed and an open-ended
question, b) how to annotate a text, c) how to respond to statement they
agree or disagree with, and d) what qualities make up a Socratic seminar.
Resources for these skills are provided as attachments in the Teacher
Resources section of this lesson.

Pacing

The pacing of this activity will depend on the level of prerequisite skills your
students bring to the task. Socratic seminars should be given at least fifteen
minutes and can often last thirty minutes or more.  As students become
more familiar with Socratic seminars, they are able to discuss a text for
longer periods of time without any teacher-intervention.

Text Selection

Socratic seminars are based on close textual analysis so it is important to
select a text that provides ample avenues for interpretation and
discussion. If you choose a simple text where the meaning of it is fairly
straightforward, there won’t be much for students to discuss. Also, the text
should not be too long to read closely in the allotted amount of time. Often
teachers select a text ranging from one paragraph to one page. An example
of texts often used as the basis of Socratic seminars include the preamble
to the US Constitution, excerpts from Dr. Martin Luther King’s “Letter from a
Birmingham Jail,” or the reading “No Time to Think” from Facing History
and Ourselves: Holocaust and Human Behavior.

Independent Student Work

Before beginning the seminar, it is essential that students have time to
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prepare ideas based on some open-ended question posed by the teacher.

Whole Group Instruction

Explain: You are going to read the text two times. The first time you'll read
it all the way through, and you might underline words that are unfamiliar.
The second time you'll read with an eye for responding to my question, and
you will annotate the text as you go. You'll also read and annotate for any
ideas that are unfamiliar or interesting to you.

[If students are unfamiliar with annotation, model it for them here. If you
like, you can use the lesson on annotation linked in the Teacher
Resources].

Pose the question you would like students to keep in mind on their second
read, and write it somewhere for students to refer to as they work. A
question you might be interested in could include the following:

What is the theme of this text?
What is the tone of the text?
What does the writer want to influence you to think or act?

Individual Student Work

Students read and annotate on their own. You might circulate through the
room to support students who need more help with annotation.

Whole Group Instruction

Explain: The purpose of the seminar is not to debate or prove a point, but
to more deeply understand what the author was trying to express in the text
and the inferences we make based on our understanding. We do this by
reading the text, then listening carefully and speaking with respect and
precision to each other. 

Often teachers assign a discussion leader who generates a few open-
ended questions that can be used to begin the seminar. Introduce the
discussion leader role and assign a volunteer for the session.

Briefly review the norms for a Socratic seminar.

Contracting

Socratic seminars have rules that may not apply to other forms of
discussion, so before beginning the seminar, it is important that everyone is
aware of the norms. Below are typical rules used to structure a Socratic
seminar. Of course, you can adapt these to fit the needs of your students:

Listen Carefully

Don’t interrupt.

LDC Mini-task

Literacy Design Collaborative  2 of 5  https://s.ldc.org/u/3zb06ux0y5weyr44xuxj0hiv7



Don’t put down the ideas of another student. 
Ask questions if you do not understand what someone has said, or you
can paraphrase what another student has said for clarification.

Paraphrase: “I think you said _________, is that right?”

Agree but also disagree: I agree with you that ____________, and the text
on page____ explains  ___________, so I think__________.

Disagree with respect: While I hear that you think ___________, if you look
at page____, the author says________. 

Speak with Respect and Precision

Refer to evidence from the text to support your ideas.
Talk to each other, not just to the discussion leader or teacher.
Pay attention to your “airtime” – how much you have spoken in relation
to other students.
State your alternate interpretation or ask a follow-up question to help
probe or clarify an idea.

Restate the guiding question students used for their reading and annotation
and support the discussion facilitation.

[For the additional notes on discussion facilitation, see the link on
Facilatating a Socratic seminar in Teacher Resources.]

Whole Group Reflection

After the Socratic seminar, give students the opportunity to evaluate the
seminar in general and their own performance specifically. This can be an
in-class or a homework assignment. You can create evaluation forms to
help with this step.  Students can also reflect on their comfort level during
the seminar and high points of engagement and disengagement.  Reflecting
on the seminar process helps students improve their ability to participate in
future discussions. Here are some questions you might discuss or write
about when reflecting on the seminar: 

At any point did the seminar revert into a debate/discussion rather than
dialogue? If so, how did the group handle this? 
What evidence did you see of people actively listening and building on
others' ideas? 
How has your understanding of this text been affected by the ideas
explored in this seminar? 
What would you like to do differently as a participant the next time you
are in a seminar?

Rationale

The goal of a Socratic seminar is for students to help one another
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understand the ideas, issues, and values reflected in a specific text.
Students are responsible for facilitating a discussion around ideas in
the text rather than asserting opinions. Through a process of
listening, making meaning, and finding common ground students
work toward shared understanding rather than trying to prove a
particular argument. A Socratic seminar is not used for the purpose of
debate, persuasion, or personal reflection, but rather the focus is on
developing shared meaning of a text.

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

Additional Attachments:

 Facilitator Questions for a Socratic Seminar.pdf

 Facilitating a Socratic Seminar.pdf

 Facing History and Ourselves: Socratic Seminar

 Facing History and Ourselves

 Annotation Mini-task

 Socratic Seminar Handout.docx

by Donn A. Kirkwood (SREB)
Adapted from "Socratic Seminar" by Donn A. Kirkwood (SREB) and Lindsey Robinson
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Socratic Seminar 

Claim______________________________________________________ 

Evidence to Support Claim Opposing Views Refute of Opposing Views 
(Use you three strongest pieces of 
evidence) 

(How do you identify the counter 
argument of your claim?) 

(How would you discredit the counter 
argument)  



Sticky Note Argument PlanSticky Note Argument Plan

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

BRIDGING CONVERSATION >
IDENTIFYING SIGNIFICANT ELEMENTS: 
Ability to explain how each piece of textual
evidence supports or opposed a specific key
point within an argument plan.

STICKY NOTE ARGUMENT PLAN
Your challenge is to think through
and record the pieces of your
argument on individual sticky notes,
then place them within an Argument
Plan, so that you are sure you have
all of the pieces of an effective
argument.

Rubric Attached Overview:

1. Established your claim (Statement) and your three Key Points.
2. Use sticky notes to record and place the following pieces within your
Argument Plan:

Two (2) pieces of textual evidence that support each Key Points
One (1) piece of textual evidence that would provide opposing evidence
for each Key Point.

3. For each piece of textual evidence you placed within  your Argument
Plan, record (on a sticky note) an explanation of how the evidence supports
or opposes your Key Point, and place it in the Argument Plan.

Details:

Student Objectives: (What will I know?)

I will know that I have chosen and placed the best pieces of evidence and
opposing evidence for my argument.

I will also know how to connect my evidence to my claim (Statement).

Why?  I will be able to think about the best choices for evidence, and how
they connect to my claim, before I need to think about how to draft them
into paragraphs.

WHY USE STICKY NOTES? 

Writing each piece of the argument on an individual sticky note will enable
students to lift them off the Argument Plan and arrange them into an order
in which they want to write them out.  For instance, they might choose to
begin with opposing evidence and follow with supporting; or they may
choose to begin with an explanation and follow with a piece of evidence.
 They may even choose to place their Key Point at the end of a string of
evidence/explanations.  The sticky notes enable them to play with the
structure of their argument in a flexible and kinesthetic way.  NOTE:  This
effect can also be achieved electronically by typing within the boxes of the
Argument Plan, and then using copy/paste onto another document to play
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with the organization of the pieces.

MATERIALS NEEDED:

Large and small sticky notes

Responsibility and Key Points Powerpoint presentation (attached)

Argument Plan (attached)

You can also make this electronically accessible to students.

Argument Plan Rubric (attached)

PROCEDURE:

MODELING an example:  Use the scenario of a person who shoplifts
something while a group of friends watch.  Who is responsible, and how did
that responsibility develop? Teacher models the process of placing three
sticky notes on a table or a board, and creating 3 Key Points, using the
guiding questions on the Responsibility and Key Points Powerpoint
presentation.

STUDENT WORK:  (In small, collaborative groups, with each student
producing their own plan)

1.  Tell students that they must select one character who they believe is
responsible for the outcome of events in the novel.  (They may choose up to
two characters, if they feel the responsibility lies within more than one
character’s actions.)

2.  Ask students to begin their Argument Plan by thinking about who is
responsible and how, using the guiding questions on Slide 1 of the
Responsibility and Key Points Powerpoint presentation.

They write their choice of character(s) in the Statement section at the top of
the Argument Plan.

3.  Direct students to then use three (3) large sticky notes to establish their
three Key Points, using the guiding questions on Slide 2 of the
Responsibility and Key Points Powerpoint presentation.

They place these sticky notes in each of the KEY POINT #1,#2, and #3
sections of the Argument Plan.

NOTE:  At this point, return to MODELING the shoplifting example to model
selection of best evidence, and how it supports or opposes Key Points.

4.  Direct student to review all of their “Case File” documents, and also dig
back into the book to find specific pieces of textual evidence that support
and oppose each Key Point.  Tell students to write each piece of evidence
(and/or the page number) on smaller sticky notes.
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Students should then place each sticky note in an EVIDENCE or
OPPOSING EVIDENCE box under each Key Point on the Argument Plan.

5. For each piece of textual evidence, ask the students to write a clear
explanation of how the evidence supports or opposes the Key Point.  Use
larger sticky notes for this step, since the explanation should be 1-2
sentences.  (NOTE:  This is not the draft, just “thinking on a sticky note”
about what should be in that part of the argument.)

Students then place these sticky notes on their Argument plan, in the HOW
IT PROVES my STATEMENT boxes, or the WHY IT IS NOT AS
IMPORTANT as my other pieces of evidence box (under each Key Point).

NOTE: To assess their thinking, students use the Argument Plan Rubric to
rate the quality of their key points, evidence, and explanations.  It is really
helpful to have students exchange plans and use the rubric to assess each
other.

Standards:

CCR.W.1 :  Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient
evidence.

CCR.W.4 :  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and
audience.

CCR.W.9 :  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Additional Attachments:

 Argument Plan

 Argument Plan Rubric

 PowerPoint Instructions

by Donn A. Kirkwood (SREB)
Adapted from "Sticky Note Argument Plan"
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ARGUMENT PLAN  
STATEMENT:  _____________________is/are responsible for 
the death of _____________________..  

KEY POINT #1: 

EVIDENCE:  HOW IT PROVES my STATEMENT: 

EVIDENCE:  HOW IT PROVES my STATEMENT: 

OPPOSING EVIDENCE:  WHY IT IS NOT AS IMPORTANT as my other pieces of 
Evidence: 



Two-Circle DiscussionTwo-Circle Discussion

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

PREPARING FOR WRITING:  Ability to begin
linking reading results to writing task.

TWO-CIRCLE DISCUSSION
PRODUCT: Inner circle discussion
and outer circle notes

PROMPT: During your turn in the
inner circle, discuss the prompting
questions, supporting your
responses by referencing evidence
in [the readings]. During your turn in
the outer circle, take notes on the
inner circle’s ideas and discussion
strategies. Share around your
observations when it is your turn.

Responses to
questions during the
inner and outer
discussions are
relevant and reference
the texts.
Notes are mostly
complete with ideas
from the inner circle
discussion and the
correct discussion
strategy.
Observations from
notes are shared with
classmates.

[All students will need to complete the reading of a specific text prior to
participating in the Two-Circle Discussion]

(A) MODELING

1) Pass out the Two-Circle Discussion Strategies Handout and read the
handout aloud. Provide additional examples of each strategy.

2) Ask four students to model a mini Two-Circle Discussion. Provide them
with a sample script (on a different, but related topic) that includes
questions and responses. Provide the entire class with this script, along
with sample notes.

3) Ask students to identify strengths and weaknesses about the observed
discussion. What questions were relevant? What questions could have
been improved?

4) Ask students to pose other questions they might want answers to about
this sample topic.

(If students don't generate adequate responses, teacher can model for
them using the Sample Questions Handout).

5) Ask students to provide answers to the questions posed.

(Teacher can model answers for students).

(B) STUDENT PRACTICE

1) Assign all students their role for the discussion (1/2 of the class will form
an inner circle and 1/2 of the class the outer circle) and pass out the Two-
Circle Notes Handout.

2) For the first half of the class period allow the students in the inner circle
to discuss the topic for the day. (It might be wise to select a discussion
chairman to conduct the discussion, keep it going, keep order, if needed.)

3) Students in the outer circle are to listen attentively to the discussion, but
they may not speak. They should listen and complete the Notes handout.
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4) Following a set time, the students in the outer circle may ask questions
or elaborate on what the inner circle has said. No questions are to be
addressed to any particular student. Instead, each student just asks his/her
question and it is up to the inner circle as a whole to deal with it. 

5) Students switch roles and continue the discussion.

(C) CLOSING

1) Ask students to refer back to the rubric and assess their own work during
the discussion. What did they do well? What could have been improved?

2) Ask students to share out responses.

*Adapted from: http://www.edmondschools.net/Portals/0/docs/Inner-
OuterCircle.pdf

Standards:

CCR.SL.1 :  Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas
and expressing their own clearly and persuasively.

CCR.SL.3 :  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.

CCR.SL.4 :  Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization,
development, and style are appropriate to task, purpose, and audience.

Additional Attachments:

 Two-Way Discussion Strategies (Word Version)

 Two-Way Discussion Strategies (PDF Version)

 Sample Module (Including this Mini-Task)

by Donn A. Kirkwood (SREB)
Adapted from "Two-Circle Discussion" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs

LDC Mini-task

Literacy Design Collaborative 2 of 3 https://s.ldc.org/u/mqnn813i7l240tely5l215m8

https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/294/original/Two-Circle_Discussion_Strategies_Handout20140106-2-ram7bd.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559895972&Signature=MWPpKVc6wXLKQww0%2Fc%2B0lbYwBtI%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/295/original/Two-Circle_Discussion_Strategies_Handout20140106-2-1ppf5ph.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559895972&Signature=JEnb2QNKHnKKzrq%2BVnsg%2BRVZDGU%3D&response-content-type=application%2Fpdf
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/000/297/original/Sample_Module_%28Mongols_-_Felisa_Brunschwig%2920140106-2-1ltn8fz.pdf?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559895972&Signature=TpR7dwcl%2BQR3RKMwIs0ynIigllY%3D&response-content-type=application%2Fpdf
https://coretools.ldc.org/#/minitasks/31fe8df9-2ad8-48e6-add8-0dad10516d65


Two‐Circle	Discussion	Strategies	

Paraphrase	

 Restate	or	rephrase	something	someone	said.
 Summarize	something	an	author	said.

Listen	and	Respond	

 Say	something	or	ask	a	question	to	show	you	are	interested	in
something	someone	said.	

 Say	something	or	ask	a	question	to	encourage	a	classmate	to	say
more.	

Question	

 Pose	a	new	and	relevant	question	for	discussion.
 Disagree	respectfully	with	something	someone	said.
 Challenge	or	disagree	with	something	an	author	said.

Make	Connections	

 Add	evidence	or	an	example	to	someone	else’s	point.
 Show	what	an	author	wrote	about	something	someone	said.

 Add	new	information	to	what	someone	said.



Who Gets the Heart?Who Gets the Heart?

SKILL AND DEFINITION PRODUCT AND PROMPT SCORING GUIDE INSTRUCTIONAL STRATEGIES

PREPARING FOR WRITING:  Ability to begin
linking reading results to writing task.

WHO GETS THE HEART?
After "creating" a dossier for
student's assigned patients, the
groups will present their case before
the Chief Surgeons to see who gets
the heart.

Chief surgeons will use
the Criteria chart provided
to assist in making the
final patient decision.  

Chief Surgeons are selected and Cardiologist teams are formed.
Each team prepares the case for its patient and chooses a
spokesperson.
Each team presents its candidate's case to the chief surgeons.
After chief surgeons have heard an initial case from each candidate
team, teams will regroup and decide on one other team they would like
to "call out" to present reasons why this candidate is less viable than
their own.
After hearing all call outs, teams have 30 seconds to clarify or rebut
anything that has been said about them.
Chief Surgeons deliberate and declare the patient who gets the heart
and briefly justifies the decision.

Standards:

SL.11-12.1 :  Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 11—12 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.

SL.11-12.3 :  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among
ideas, word choice, points of emphasis, and tone used.

SL.11-12.4 :  Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow
the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal and informal tasks.

Additional Attachments:

 chief surgeons criteria chart.docx

 Who gets the heart.JPG

by Donn A. Kirkwood (SREB)
Adapted from "Who Gets the Heart?" by Donn A. Kirkwood (SREB), Amanda Leggett, and Alison Burroughs

GRADES

6 - 12
DISCIPLINE

Other
COURSE

Any
PACING

 45min

LDC Mini-task

Literacy Design Collaborative 1 of 2 https://s.ldc.org/u/6vbqbnjqbb9ghz0eqethmbi7s

https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/035/583/original/chief_surgeons_criteria_chart20150423-3-m9nbjz.docx?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559895926&Signature=PgpwYyvkhp8e8y28JXONyiN0l68%3D&response-content-type=application%2Fvnd.openxmlformats-officedocument.wordprocessingml.document
https://ldc-production-secure.s3.amazonaws.com/payload_files/files/000/037/517/original/Who_gets_the_heart20150508-3-1gvtsn8.JPG?AWSAccessKeyId=AKIAJZLFICFCJK5OVHIQ&Expires=1559895926&Signature=nz3U6PJnja7g%2Fq%2BIP%2F3MdGm3tL4%3D&response-content-type=image%2Fjpeg
https://coretools.ldc.org/#/minitasks/2da309bb-0e90-4704-9a8c-ed765218361c


Criteria Chart for Evaluation of Patients 

Topic ___________________________ Date 
__________________ 

Chief Surgeons (Please List): 

Group 
# 

Patient Physical 
need 
and 

Health 
condition 

Potential 
impact on 
others if 

this 
patient is 
recipient 

Quality of 
argument 
presented 

Quality 
of  

Rebut- 
tal 

(if any) 

Total 

For	each	of	the	criterion	listed	above,	rank	using	a	scale	of	1‐6	with	1	being	the	least	
successful	and	6	being	the	most	successful	for	that	category	(looking	at	the	grid	
vertically).		Remember,	there	can	only	be	one	1	assigned,	one	2,	one	3,	etc.	After	all	
rankings	have	been	decided	for	a	team’s	patient	(looking	at	the	grid	horizontally	
now),	add	the	total	number	for	the	team	and	record	in	the	Total	column.		The	
patient	with	the	highest	score	gets	the	heart.	
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